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But, on the other hand, if he has no money, and can¬
not provide himself with tools, or instruments, he
will not work equally well . . .
—Plato
Rationale«~In many societies and cultures birth into a particular
family, social group, or caste provides a ”rea(fy made” life for the per¬
son to live. Birth into The Royal Family of Great Britain will bring
titles, schooling, and a place in the line of succession to the throne.
Birth into the untouchable caste of India will assure the person of a
role as an outcast of society allowed to perform only the most menial
tasks. Social class barriers in the United States exist but do not have
the force and effect of law. Each person is presumed to have an oppor¬
tunity to obtain the rewards and privileges which society has to offer.
However, children bom into families with differing social statuses
have differing life chances. Economic opportunities will be different
as will social experiences resulting from the economic standing. The
resulting position in the status hierarchy may influence an individual's
behavior, attitudes, and values. Socio-economic status may be an iuqjort-
ant determinant to one's very life chances in the United States society
even though it has not been codified in law.
Sociologists classify individuals according to socio-economic
1
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groups based primarily on source of income and partly on other factors
such as the type of labor performed; educational level attained; member¬
ship in social clubs, and other prestige symbols. Although the existence
of social classes has no legal sanction, they are nonetheless real.
The school is a social institution ifhich aims to enhance the growth
of children. It is a stage on which the forces of family background,
intelligence, and personal adjustment combine to produce the drama of
growth, American education today is encompassed by problems as it
attempts to move toward its goal. The most serious and significant
among the many problems is an inability to meet the needs of many
students who are not members of Ihe dominant socio-economic class in
the United States of America, The seriousness of this problem is viewed
by Frank Riessman;
Neglect of children from poor home backgrounds has
been typical of most schools, both \irban and rural.
Pupils from culturally deprived homes are commonly
resented as drawbacks to the morale and achievement of
the school class. The fact that these youngsters do not
see much value in formal academic routines, and have
often been humiliated by failure, breeds in them
hostility toward school authorities and, in a vicious
circle, deepens the alienation between teachers and the
very pupils who most need their help,l
Sociologists usually classify persons who live under these condi¬
tions as members of the lower social class. Children who live in such
communities receive very little, if any, intellectual stimulation in
comparison to their brothers who enjoy a more affluent existence. If we
are to realize more of the American dream of equal education it seems
^Trank Riessman, The CultTirally Deprived Child (New York:
& Row, 1962), p, ix.
Harper
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necessary to provide appropriate opportunities to those who lack them.
Lower-class groups share customs quite different from middle-class
people, from whose ranks most teachers are drawn. Teachers are often
shocked, therefore, when students are unticfy, when thqy use forbidden
words, and when they try to argue and fight their way out of difficulties.
Such behavior is generally unacceptable to school personnel.
Children from lower socio-economic groups are expected to ”leam”
attitudes and conduct appropriate for schools adhering to middle-class
mores. Many times opportunities for such learning experience have not
been taioght in the home and are not to be found in the school as a part
of the curriculum. Therefore, to punish a child for behavior appropri¬
ate in his home and neighborhood seems definitely unfair. These children
from "across the tracks" have to acquire a new set of behavior habits
while retaining their old ones for home use. To do so is not an easy
task and special help may be needed.^
Such children generally are more physically than verbally oriented.
They need to be ^own what is expected in different situations and to
have practice doing it. Otherwise, they may be frustrated by the reactions
which they get to their customary behavior and develop ttie usual attitudes
of aggression or escape from the hostile world.
Mary children from culturally disadvantaged families have been de¬
nounced as being aggressive, abusive, hard to control, and full of hos¬
tility. They are reported to make trouble for their teachers, their class¬
mates, and themselves. As a result of this abundant supply of aggression
William Clark Trow, The Learning Process (Washington: National
Education Association, 1951t), p.
ii
and the middle-class taboo on such behavior, many of these children
never really adjust to the school environment. Many times, because these
children feel that they are misunderstood, or generally not cared about,
they drop out of school; and if they remain in school, other symptoms of
maladjustment may be displayed. Practically all studies agree that early
school leavers come from disadvantaged families more frequently than from
affluent ifamilies.^ However, the reasons a child stays in or drops out
of school are usually many and complex. Educators recognize that the
needs of,some children are not being met in the schools, and consequently
much effort is directed toward correcting this situation.
It would seem that although children in the lower socio-economic
group have different experiences and backgrounds frcra those of their
middle-class peers, they are still judged according to middle-class
standards; tau^t by middle-class teachers who, many times, are imaware
of the conditions under idiich the disadvantaged child lives; and taught
from books which portray the middle class as a model. This could be
another factor which contributes to the aggression which the lower-class
child is said to possess.
Hopefully, this study which will compare students who are culttirally
deprived with those who are less deprived, will call attention to some
factors relating to socio-economic status, and school perfoiroance which
may give impetus to some of the hostile and aggressive behavior traits
which are displayed in school. This behavior, many times, prevents far
too many students from discovering, understanding, and using their poten¬
tial to the fullest degree. It has suddenly become important that young
^Daniel Schreiber (ed.). Guidance and the School Dropout (Washing¬
ton: National Education Association and American Personnel and Guidance
Association, 196i|.), p.
people have the opportunity to continue their learning experiences so
that they can make significant contributions to our society in this age
of increasing complexities.
Evolution of the problem.—Interest in this problem was created
after the writer worked in a situation which involved close contact with
students between the ages of fourteen and sixteen. In working with these
youngsters, it was noted that a vast majority of the students ihose parents
were apparently members of the lower socio-economic group, displayed a dif¬
ferent type of attitude and behavior from that of their more affluent class¬
mates. Among these students in the lower socio-economic group, there seem¬
ed to be an excessive amount of aggression present. Realizing that some
students have problems which are uncommon to others, the writer decided
to compare some of the underlying factors in an effort to determine the
part which socio-economic status may play in the lives of individuals.
Contribution to educational knowledge.—It is felt that a study of
this nature will provide pertinent information to the extent that it may
stimulate a desire on the part of administrators, teachers, counselors,
and others who work directly with youth to take the time and interest
to study cultures and subcultures other than their own. For how else
can a child be accepted and understood if nothing is known about the con¬
ditions under which he lives?
Statement of the problem.—The problem involved in this study was
to ascertain the manner in which students iho earned the lowest scores on
a standardized scale which measures socio-economic status differed from
students who earned the highest scores on this measure. The variables
upon which the two groups were compared were achievement in reading and
mathematics, academic grade point averages, and evidences of aggressive
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behavior.
Purposes of the study.—The general purpose involved in this study
was to compare two groups of ninth grade students of different socio¬
economic status. More specifically this study proposed to determine the
following:
1. The difference. if any. in
two groups.
2. The difference. if any. in
between the two groups.
3. The difference. if any. in
the two groups.
h. The difference. if any. in
the two groups.
Definition of terms.—For the
the following definitions are propoi
reading achievement between the
achievement in mathematics
grade point averages between
aggressive behavior between
sake of clarity and understandii^.
1, Culturally deprived and culturally disadvantaged refer to
members of the lower socio-economic group whose home
experiences do not transmit the cultural patterns neces¬
sary for types of learning characteristic of the schools
and the larger society; homes with a minimum level of
education, where poverty, large family size, broken
homes, discrimination, and slum conditions complicate
the picture,
2, Upper group refers to those students in the study who
scored highest on the American Home Scale.
3, Lower group refers to those students in the study who
scored lowest on the American Home Scale.
U, Aggressive behavior consists of behavior-in which an
individual is hostile to others, breaks rules, fights,
and quarrels.
Limitations of the study.—The findings vihich support the conclus¬
ions and implications are no more valuable than the sensitivity of the
measuring devices employed, or the skill of the researcher in interpre¬
ting the results of them.
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The conclusions cannot be extended to a high school population
•which varies sharply from the selected population. However, it is hoped
that -the findings mi^t have some application to similar high schools
with comparable populations.
Locale of •the study.—^Hamilton High School, the setting of this
study, is an accredited Georgia institution, according to the criteria
of the Southern Association of Secondary Schools and Colleges. As of
November, 19^9, 'the to-bal population of DeKalb Coxinty in idiich the school
is located was 222,000, including a Negro population of 19,500.^ Hamil¬
ton High School is located eight miles east of Atlanta, Georgia in Avon¬
dale Estates, Georgia. The total population of this school is 6^0.
Subjects and materials.—The subjects for this study are fifty
nin^th grade students of -the Hamilton High School, Avondale Estates,
Georgia.
The instruments •which were used included "the American Home Scale
idiich is designed to yield a total score and sub-scores on one general
and -three specific aspects of environmental backgroimd which may be de¬
fined as follows: (1) cultural environment includes the contacts an
indi-Tidual has with books, magazines, and other literature, contacts wi-th
other people and groups, and education; (2) aes-thetic environment includes
natTiral surroundings such as trees, flowers, and birds as well as various
forms of art and artistic expression; and (3) economic en-vironraent includes
all factors which contribute to material welfare—basically, shelter, food,
and clothing—all of which determine to some extent an individual’s capacity
^DeKalb County Chamber of Commerce, Decatur, Georgia.
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to benefit from his total environment. The general or miscellaneous
factor contains items which are independent of the other factors, but
which nevertheless contribute to the total score of over-all socio¬
economic status.
According to a review of this instrument which appeared in the
Third Mental Measurements Yearbook, this scale is easily the best device
now available for measuring the social, cultural, and economic levels of
hone environment. It is especially recommended for survey purposes.^
A specifically designed check-list and a sociometric device were
also used in this stu^y. The check-list is a forced-choice instrument
which asks the teacher to pick the items “most like" and "least like"
a given child in a set of twenty groups of three statements eadi.
The sociometric device asks all the students in the sample to name
the children who best fit certain descriptions. Both of these instru¬
ments contain items based on aggression, withdrawal, and leadership. These
p
devices are based on instruments which were used by Havinghurst and others.
Method of research.—The research method used in this study was the
Descriptive Survey, utilizing a standardized scale, a check-list, and a
sociometric device.
Research procedures.—The procedural steps which were used in this
study are as follows:
1. Permission to do the study was secured from the proper
authorities.
2, The literature germane to the stu<^ was reviewed and summarized.
^Oscar K. Buros (ed.). Third Mental Measurements Yearbook (Highland
Park, New Jersey: Gyphon Press, 19h9)f p. 1135.
Robert Havin^urst et. al.. Growing Up in River City (New Tork;
John Wiley and Sons, Inc., 1961), p. 2b.
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3. The American Home Scale was used to accomplish the stratifi-
cation of the sample.
h» The grade point averages of the students in the Upper group
were compared with those in the Lower group,
5, Achievement test scores for the two groups were compared,
6, The home-room teachers of the subjects were asked to complete
a behavior check-list for each student used in the study.
The scores derived from this check-list were compared for
the two groups.
7, Students used in the study were given a sociometric device
and the scores therefrom were compared for the two groups.
Survey of related literature.—Stratification according to social
class is very real in this country. Most sociologists acknowledge the
presence of at least three major groups operating throughout this coun¬
try, According to Warner, Meeker, and Eells, there are certain regions
in this cotmtry where as many as six social classes may be found in a
given area. These authors have labeled these groups as upper-upper,
upper-middle, lower-middle, upper-lower, and lower-lower.^ The rela¬
tionship between social status and socio-economic status is without doubt
fairly close in virtually all American communities except, in some areas,
at the very tpp of the scale.
According to Louis Kaplan, the middle classes are composed of the
white-collar workers, highly skilled craftsmen, small businessmen, pro¬
fessional and managerial people, and others idiose income is derived from
salary, fees, or profits. These people tend to be striving, competitive
persons who value progress and education. They are concerned with appear¬
ances and what other people think of them. They participate in community
^W, Lloyd Waraer, Marchia Meeker, and Kenneth Eells, Social Class
in America (New York; Harper aM How, I960), pp, 11-15*
^Ibid., p. 125.
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affairs through churches, Parent-Teacher Associations, book and civic
organizations. They emphasize cleanliness, tidiness, restraint, and
moral conformity.^
The values of this class are said to be the official culture of
this country. It is the culture •which is practiced by social agencies,
and it is the culture which is tau^t in the schools. This culture is
said to be -the '•great American public" toward ^ich sales campaigns,
2
movies, tele'visions, and o'ther media of communication are directed.
On the other side of the coin, people of the lower socio-economic
group are said -to feel little responsibility toward people outside their
family circle, neigjiborhood, or friends.
This environment has been described as noisy, dis¬
organized, and over-crowded. It has generally been seen
as lacking many of "the cultural artifacts often associated
wi-bh the development of school readiness, such as books,
art work, and other self instructional equipment.^
An interesting study was done by Bernard C. Rosen wherein he speci¬
fically examined empirically 'the notion that social classes in American
society are characterized by dissimilar concern -with achievement. The
study suggests "that the incidence of achievement motivation, a personal¬
ity characteristic, and value orientation, a cultural'‘factor, is greater
among middle-class persons than among -those in the lower class.
The purpose of Rosen's study •was to determine if social stra'ta are
^Louis Kaplan, Foundations of Human Beha-vior (New York: Harper
and Row, 196^), p. lOT^I
^Ibid.
3suzanne Keller, "The Social World of the Urban Sliim Child; Some
Early Findings," American journal of Orthopsychiatry, XXXHI (October,
1963), pp. 832-331
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dissimilar with respect to the two factors above by examining their in¬
cidence among a group of randomly selected adolescents stratified by
social position* The sainple, which consisted of 120 subjects, was sleet¬
ed from the entire male population of sophomores in two large public high
schools in the New Haven, Connecticut area. The modal age was fifteen.
The stratification scheme, develcped by A. B. Hollingshead, used three
factors for determining social class; occupation, education, and area
of residence. It was hypothesized that social strata are dissimilar
with respect to the two factors related to achievanent.
Rosen’s findings support ihe hypothesis that social strata differ
from one another in the degree to which the achievement motive is charac¬
teristic of their members. The middle-class boys scored higher in achieve¬
ment motivation, which was measured by the Thematic Apperception Test, a
projective device. An almost linear relationdiip was found between social
position and values: the higher tiie social class, the higher the value
scores. This was measured by a direct questionnaire* According to the
statistical calculations presented in the study, the relationship between
value orientation and social class was significant at the .001 level.
The relation^ip between school aspiration and value orientation was also
significant at the .001 level.
Rosen further found that academic achievement, -tdilch was measured
by average grades, was most likely to be high when the child was rewarded.
The lower-class children were seldom rewarded in school,^
^Bernard C. Rosen, "The Achievement Syndrome: A Psychocultural
Dimension of Social Stratification," American Sociological Review, XXI
(April, 1959), pp. 203-11.
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According to Esther Milner, there is little interaction of children
with adults in the lower-class family. Only about one-half of the chil¬
dren whose parents are in the lower socio-economic group regularly eat
one meal with one or both parents, the rest eat alone or with sisters and
brothers.^
This type of situation robs these children of one of the important
socializing and intellectually stimulating experiences of childhood.
The family meal is usually a focus for a number of important cultural
and educational experiences. The lack of these and other experiences
which are denied the culturally disadvantaged child causes a profoiind
initial handicap in scholastic competition with middle-class children.
Another factor operating here is due to the more restricted nature of
2
the environment in which these children live.
Another study which was done by Martin Deutsch shows that children
from lower socio-economic backgrounds rely on shorter sentences in their
speech than do their middle-class peers. Their vocabulary is more limit¬
ed and there is poorer articulation.^
Frank Riessman takes a different approach;
Everybody in the school system has heard at one time
or another that disadvantaged children have a verbal deficit,
that they are inarticulate, nonverbal. But isn’t this too
simple a generalization? Many times those students are
quite verbal out of school. Can not they be highly
^Esther Milner, "A Study of the Relationship Between Reading Readi¬
ness in School Children and Patterns of Parent-Child Interaction,” Child
Development, XXII (June, 1951)> PP» 95-112.
^Sld.
%artin Deutsch, ”The Role of Social Class in Language Development
and Cognition," American Journal of Orthopsychiatry, XXXV (January,
1965), pp. TS-se:
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articiilate in conversation with friends—this is illustrated
in the language development by virban groups, some of which
has been absorbed into the main culture. Many are quite
articulate in role playing. .
Riessman believes that one of the weaknesses of deprived youth is
the lack of "know-how" including the academic know-how and the know-how
of the middle-class people. They need to know how to get a jobj how to
fill out a form; how to take tests; how to answer questions; and how to
listen. Riessman is against the teaching of values and is more concerned
about the teaching of skills and knowledge rather than in training these
2
children to become good middle-class children.
Benjamin Bloom in a recent book on Stability and Change in Human
Characteristics indicates that by age five early environmental esqierience
has major importance and influences on height, general intelligence,
aggressiveness, and Intellectuality.
As Bloom indicates, the early environment of the individual is of
cinicial importance for these reasons:
1. Variations in the early environment do shape selected
characteristics.
2, All theoretical and empirical descriptions of develop¬
ment point up the way in which the development at one
period is in part determined by the earlier developments
and in turn influence and determine the nature of later
developments . . .3
John examined patterns of linguistic and cognitive behavior in a
sample of 69 first grade and 105 fifth grade Negro children of varying
^Erank Riessman, "The Culturally Deprived Child: A New View,"




Benjamin Bloom, Stability and Change in Human Characteristics
(New York: Wiley Publishing Company, 196U), p. 55*
social classes. The social class distinctions were lower class, upper-
lower, and middle class. The social status of the child was determined
hy a composite measure of the occupational and educational status of
the main breadwinner and -the person-to-room ratio of the main bread¬
winner. The Lorge-Thomdike Intelligence Test, the vocabulary subtest
of the Wechsler Intelligence Scale for Children, the Peabody Picture
Vocabulary Test, and a verbal identification test were the instruments
used.
The results of the significance of tests (analysis of variance)
found no difference in linguistic and cognitive behavior of the first
grade level. However, significant differences between the three groups
on ttie Wise, Lorge-Thomdike Intelligence Test, and the integrative
section of the verbal identification test were found at the fifth grade
level. On the Lorge-Thorndike Test the lower class group obtained a
mean I. Q. of 88,6 and a standard deviation of 13.U; the Upper lower class
group obtained a mean I. Q. of 97.5 and a standard deviation of 13,7j the
middle class group obtained a mean of 100 and a standard deviation of
13.0, In the same order, the WISC Vocabulary nreans and standard deviations
for the following groups were: (1) mean, 26,1, S,D., 8,Uj (2) mean 30,2,
S,D,, 8,7j and (3) mean 33.7» S.D, 6.5. For the integrative section of
the verbal test, the means and standard deviations were: (1) mean, 63.6,
S.D,, 7.5j (2) mean 67.U# S.D., 8,8j and (3) mean 69.2, S.D., 5.2.
Although the middle-class children surpassed their lower-class
age mates in both verbal and non-verbal skills, they also performed at a
significantly hi^er level on tasks requiring precise and abstract lang¬
uage, John concludes Ihat although similar linguistic and cognitive
trends exist at the first grade level, the emergence of significant group
differences at the fifth grade level may reflect stable patterns of lang¬
uage-conceptual behaviors in the middle-class children,^
A similar study with similar results was done by Kennedy, Van De
Riet, and White in 1961. The California Achievement Test and the Stanford-
Binet, I960 Revised, were administered over a three day period to 1800
Negro elementary children who were selected from four states—Alabama,
Georgia, Tennessee, and South Carolina. These children were to repre¬
sent metropolitan urban, and rural counties, varying socio-economic
status, grade levels and age. The mean I. Q. for all groups was 80,7
with a S.D. of 12.4. There was no significant trend in grades one through
six as to I. Q., however, the I. Q. was negatively correlated with age.
The significance of this correlation was not given. The five-year-old
I, Q, mean of 86 was significantly different at the .0001 level from the
mean I. Q, of 65 for the thirteen-year-old group. Although the age range
was 5 to 16, beyond 13 the norm grew too small for any conclusions. I, Q.
decreased with decreasing socio-economic level with the highest at a mean
I. Q. of 105, and the lowest at a mean I. Q. of 79.
Among the immediate contextual variables, once again socio-economic
class and certain home conditions apply, Curry found that scores of
southwestern white sixth graders on a standardized achievement test in¬
fers P, John, "The Intellectual Developaent of Slum Children: Some
Preliminary Findings," Panel: Programs for the Socially Deprived Urban
Child, 1962.
2wallace Kennedy, Vernon Van De Riet, and James C. White, The
Standardization of the I960 Revision of the Stanford-Binet Intelligence
Scale on Ifegro Elementary School Children in iiie Southeastern United
States (Washington: tf. S. Department of Health, Education, and Welfare,
office of Education, 1961),
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creased with socio-economic class, with the exception of the highest
scoring group which seemed to be independent of class level. Another
finding was that parents* occupation levels correlated with a child's
achievement.^
Schultz also found achieveraait relating to number of parents, num¬
ber of siblings, and parental education level—all in the expected dir-
2
ection, Milner confirmed the importance of parental education in her
study and added the observed significant effect of a warm emotional and
highly verbal family environment, which was a high correlation with
adiievement; and high incidence of physical punishment, which was a low
3
correlation with achievement.
Whatever the importance present and future studies may show, the
studies which have been cited reveal that there seems to be a relation¬
ship between achievement and socio-econotoic status. There is also a
connection, though it may not be a perfect one, between the educational
and vocational achievement in our society.
^Robert L, Curry, "The Effects of Socio-Economic Status on the
Scholastic Achievement of Sixth Grade Children," British Journal of
Educational Psychology, XLII (Febiuary, 1962), pp. 251-55*
^Raymond E, Schultz, "A Con5)arison of Negro Pupils Ranking High
with Those Ranking Low in Educational Achievement," Journal of Educa-
tional Sociology, XXXI (1958), pp. 265-270.
%ilner, op. cit., p. 98.
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
introduction*—-The problem involved in this study was to ascertain
the manner in which students ^o earned the lowest scores on a standard^
ized scale which measures socio-economic status differed from students
who earned the highest scores. The variables upon which the two groups
were compared were achievement in reading and mathematics^ academic grade
point averages, and evidences of aggressive behavior.
The statistical technique of Fisher’s ’’t" test was en5)loyed in the
analyses of data in order to answer the operational questions posed by
this study.
The data that are presented in this chapter were produced by the
implementation of the previously described design and statistical tech¬
nique. This chapter is divided into three sections: (1) presentation
and interpretation of the socio-economic variable, (2) presentation and
interpretation of the achievement variable, and (3) presentation and in¬
terpretation of the aggression variable.
Presentation and interpretation of the socio-economic variable.—In
order to accomplish stratification on the ninth grade population, the
American Home Scale was administered to 132 ninth grade students. The
twenty-five students who earned the lowest scores were assigned to the
lower group and the twenty-five students who earned the highest scores
were assigned to the upper group.
17
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The distribution of the scores made by the san5)lB group on the Ameri¬
can Home Scale as well as their percentile equivalents have been placed
in Table 1. It ^ould be noted that the highest score in the upper group
was made by a boy, and this score of U2 falls at the 80th percentile; the
lowest score in the upper group falls at the percentile. According
to a study which was done by Gibboney in which he equated the scores of
the American Horae Scale with those of Warner's Index of Status Charac-
terestics,^ the scores earned by members of the upper group indicate that,
with the exception of two students, all of the members of that group are
at least in the lower-middle social class strata.
Among students in the lower group, the highest score of 20, which
is the equivalent of the 12th percentile, falls well below the upper-
lower class average according to Gibboney's study. The three lowest
scores in the lower group fall at the 2nd percentile, when compared with
the norm group which was made up of I6,li55 students of all races, from a
cross section of the country.
The standard deviation of 9«3 indicates that on the basis of socio¬
economic status, there is a wide variation between students in the upper
group and students in the lower group.
On the basis of the previously mentioned data, it is evident that
if Gibboney's study is correct, then the upper and the upper-middle clas¬
ses are not present in the ninth grade class of this school. It is ap¬
parent that students in the upper group, for the most part, represent the
^R. A. Gibboney, "An Experiment to Determine the Relationship Be¬
tween Socio-Economic Status and Achievement in the Social Studies,"




SCORES AND THEIR PERCENTILE EQUIVALENTS AS OBTAINED BT THE
SAMPLE GROUPS ON THE AMERICAN HOME SCALE
Scores Bo7S Girls Total Percentile
U2 1 0 1 80
39 1 2 3 73
38 0 2 2 70
37 1 1 2 65
3lt 2 1 3 55
33 k 2 6 53
32 1 5 6 50
31 0 2 2 U5
20 2 1 3 12
19 2 2 U 10
18 2 5 7 8
17 0 1 1 5
16 1 1 2 U
15 3 2 5 3
13 1 2 3 2
Total 21 29 50
Mean 30.6 30.U 26.0
Median 31.3 31.8 20.5
SD U.O 3.8 9.3
SE of the Mean .32 .76 1.3
20
lower-middle social class and the students in the lower group represent
the social classes below the upper-lower class, with the majority of them
being placed at the lower-lower level or among those referred to as "de¬
prived".
In order to better compare these groups, it will be necessary to
take a separate look at each group. The distribution of scores for the
upper group, as indicated in Table 2, show Ihat the scores for this group
ranged from U2 to 30. The medians for the two sexes, 33*5 for the boys,
and 33«5 for the girls, are very close to the median of 33«3 for the total
group. The mean of 33.8 for the total upper group is relatively close to
the median, >diich indicates that the scores are almost equally distributed.
The standard deviation of 2.0 indicates that -there is not a great deal of
variation -within the group.
TABLE 2
SCORES OF UPPER SOCIO-ECONOMIC GROUP ACCORDING TO AMERICAN
HOME SCALE
Scores Boys Girls Total
h2 1 0 1
39 1 2 3
38 0 2 2
37 0 2 2
3U 2 1 3
33 h 2 6
32 1 5 6
31 0 2 2
Total 9 16 25
Mean 3U.2 33.5 33.8
Median 33.5 33.5 33.3
SD 1.8 2.0 2.0
SE of the Mean .60 .50 .Uo
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The distribution for the lower group as shown in Table 3> paints
a different picture since the standard deviation of U»8 indicates that
there is greater variability within this group than in the upper group,
where the standard deviation is 2.0. The scores, ranging from 20 to 13,
represent a percentile range of 12 to 2. Here, as in the upper group,
the mean and median for the total group are very close together, with
the median being slightly larger. There is very little difference be¬
tween the standard deviation of the boys in this group and the girls.
TABLE 3
SCORES OF LOWER SOCIO-ECONOMIC GROUP ACCORDING TO
THE AMERICAN HCME SCALE
Scores Boys Girls Total
20 3 0 3
19 2 2 U
18 2 5 7
17 0 1 1
16 1 1 2
15 3 2 5
lit 0 0 0
13 1 2 3
Total 12 13 25
Mean 17.1 16.9 17.0
Median 17.0 17.7 18.7
SD 2.3 2.1 U.8
SE of the Mean .23 .53 .96
According to Tables 2 and 3, it appears that both groups are com¬
paratively homogeneous as it relates to socio-economic status, although
students in the upper group are more alike than are those in the lower
group idlere there is a larger deviation. It is further found that the
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variation is small within the groups although between the groups there is
a great deal more variance.
VIhen the difference between the two groups was subjected to a Fisher
”t" test of significance, it was found that the difference was signifi¬
cant at the .01 level of confidence. It is apparent that as far as socio¬
economic status is concerned, the two groups are different.
As may be observed in Table U, the upper group is conqposed of 9
boys and 16 girls; the lower group is composed of 12 boys and 13 girls.
In the total samples, there were 21 boys and 29 girls used in this study.
TABLE U
DISTRIBUTION OF SAMPLE (210UPS ACCORDING TO SEX
Groups Beys Girls Total
Upper 9 16 25
Lower 12 13 25
Total 21 29 50
Upon examining Table it will be fotind that the ages of these
groups range troni lU to 18, with the mean age of the upper group being
m.U and the mean of the lower group being l5.U. The mean age of the
total group is lit.9. It is interesting to note lhat students in Ihe
lower group have a tendency to be older than those in the Mpper group;
it is also evident that the range among students in this group is greater.
Although all students in the upper group are either II4 or 15, there are
11 students in the lower group who are 16 or older. With regard to the
11 students in the lower group who are I6 or older, 10 of these also
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lowest on both the reading and the mathematics portion of the STEP. As
a general xnile, the grade point average of these students was also lowest.
According to a Fisher's "t" test which was applied to the two groups,
there Is a significant difference between the groups, according to age^
at the .0^ level of confidence.
TABLE 5
DISTRIBUTION OF SAMPIE ACCORDING TO AGE
Age Upper Lower Total
lit 16 6 22
15 9 8 17
16 0 7 7
17 0 2 2
18 0 2 2
Total 25 25 25
Mean
P .05
iU.lt 15 .U IU.9
Presentation and Interpretation of the achievement variable.—The
achievement test scores on which these groups were being compared are
the reading and mathanatics scores as measurod bgr the Sequential Tests
of Educational Progress, Wilch were adainlstered to the total population
In October, 196^. As msQr be observed In Table 6, there is a standard
deviation of 13.0 among students In the upper group, according to their
reading scores on the STEP. These scores were not clustered at any one
2U
point, but rather ran the gamut with almost every score being represented.
Although the national average of this test for reading is 280.0, the
mean of this group is 260.2, below the national average. Only three
students scored on the national norm or above. The girls scored sli^tly
above the local mean while the boys scored slightly below.
Ihe standard deviation, 13.5> among the students in Ihe lower group
is apparently only slightly larger than that of the upper group and even
thoTigh one boy in this group scored higher than any other student in the
local group and slightly above the national norm, the majorily of scores
are generally low. This is evidenced by the lower mean of 2k^,6 as may
be seen in Table 6.
'*T" tests revealed no significant difference between the reading
scores of the -apper boys and the lower b<ys. It was further revealed
that there was a significant difference at the .01 level, between the
lower girls and the upper girls; the difference between the total grotqp
as a whole was significant at the .01 level of confidence, \ftien the Tq>per
girls were compared with the upper boys, the difference was not signifi¬
cant; neither was It significant when the lower boys were con^ared with
the lower girls.
Within the upper group, all score limits were represented in the
reading portion of the achievement test, althou^ a greater portion of
these students scored closer to the national norm. Within the lower
group, scores tended to cluster near the bottom of the distributl<ai al¬
though two of the highest scores were made by boys in this gro\ip.
It is further to be noted that there is a wide amount of variation
within the two groups. It is also noteworthy that the average reading
score for girls is hi^er than the reading average for boys. This is
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evidenced by the fact that scores for the girls are absent in the three
lovest score ranges although the number of girls almost doubles the num¬
ber of boys.
TABLE 6
DISTRIBUTION OF READING SCORES ACCORDING TO STEP
Boys Girls Total
Scores Upper Lower Upper Lower Upper Lower
285-289 0 1 0 0 0 1
280-28U 1 0 2 1 3 1
275-279 0 0 2 0 2 0
270-27U 0 0 1 0 1 0
265-269 1 0 1 0 2 0
260-26U 1 1 1 0 2 1
255-259 1 0 h 0 5 0
250-25U 3 0 3 2 6 2
2U5-2U9 1 2 2 5 3 7
2UO-2I4U 0 1 0 3 0 k
235-239 0 3 0 1 0 k
23O-23U 1 U 0 1 1 5
Total 9 12 16 13 25 25
Mean 255.9 2li3.7 262.3 2li7.U 260.2 2li5.6
Median 253.2 237.7 258.3 2U6.0 257.0 2U3.9
SD 13.0 15.5 11.5 13.0 12.0 13.5
SE of mean 5.3 5.2 3.0 1.3 2.6 2.7
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The distribution of STEP mathematics scores is presented in Table
7, Here again, the mean score for the girls in the upper group is higher
than that of Ihe boys in this group. For the girls, the mean, 2^0.3» is
slightly above the mean for the group, 2U8.U; and the mean for the boys,
2k$»0 is slightly below the mean for the group. It is interestixig to
note ihat in the upper group five students scored above the national
average of 260,0} among students in the lower group, there were three
students ^o scored above this average. According to the calculated
standard deviation, 16.2 for the girls and 11.7 for the boys, there is
a greater variation among the girls.
Table 7 also indicates that there is less variability among the
students in the lower group and again the trend of the scores is toward
the lower end of the distribution. In this group, as well as in the
upper group, the mean for the girls, 247.lt/ is above that of the boys,
which is 243.3.
Wien the Fisher's "t" formula was applied to the scores earned by
the upper and lower groups, the difference was not significant at the
.01 or .05 levels; neither was there a significant difference between
the upper boys and the lower boys; the lower girls and the upper girls;
the lower boys and the lower girls, nor between the upper boys and the
upper girls.
As achievement relates to mathematics, there seems to be little
difference either between Ihe groups or within the groups. The girls
in both groups scored slightly higher on the mathematics portion of the
achievement test.
Hamilton High School operates on a U-point grading system in which
the grade A carries a weight of 4 points; B, 3 points; C, 2 points; D,
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TABLE 7
DISTRIBUTION OF MATH SC30RES FOR UPPER AND LOWER GROUPS
ACCORDING TO STEP
Boys Girls Total
Scores Upper Lower Upper Lower Upper Lower
285-289 0 1 0 0 0 1
280-28U 0 0 0 1 0 1
275-279 0 0 0 0 0 0
270-27U 0 0 0 0 0 0
265-269 1 0 1 0 2 0
260-26U 1 1 2 0 3 1
255-259 0 0 3 0 3 0
250-25U 2 0 h 2 6 2
2U5-2U9 1 2 2 5 3 7
2U0-2liJ4 1 1 2 3 3 U
235-239 0 3 1 1 1 h
230-23U 3 U 1 1 U 5
Total 9 12 16 13 25 25
Mean 2U5.0 2U3.3 250.3 2U7.U 2lt8.U 2U6.6
Median 2UU.9 237.9 251.5 2U6.0 253.U 2lili.l
SD 11.7 5.5 16.2 5.1 10.2 10.5
SE of Mean 3.9 1.8 li.l 1.7 2.0 2.1
1 point; and the grade of F does not carzy azy weight at all* As was
expected, the distribution of scores for the lower group. Table 8, indi¬
cates that the mean for the girls, 1«U; and the mean for the boys, 1.6,
is considerably lower than the mean for the upper group where the mean
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for both boys and girls is 2.3. A "t" test proved lhat there is a dif¬
ference between the groups which is significant at the .01 level of con¬
fidence. It was further found by applying "Uie "t" tests that there is
a significant difference between the upper boys and the lower bcys^ and
between the upper girls and the lower girls. There was not, however, a
difference significant at the .01 or .05 levels between the upper girls
and the upper boys or between the lower boys and the lower girls.
With regard to reading, mathematics, and grade point average,
students in the upper group do not differ significantly from each other.
The same is true of those students in the lower group. The differoice
is between the groups, rather than within the groups. The statistics
used in this study show that there is a significant difference between
these groups relative to the reading and grade point average variable.
Apparently the students with the lowest socio-economic status are not
only older than their more affluent classmates, but they receive the low^
est grades, and they are the poorest readers.
Presentation and interpretation of the aggression variable.—The
sociometric device which was administered to all students in both groups
was designed to measure social adjusbaent. On this instrument, the
students were aslKd to naae the children who best fit certain descrip¬
tions. Although items on this measure were geared toward leadership,
withdrawal, and aggression, the scores in aggression are of primary
interest in this study. This instxoimeat consisted of twenty items, with
each item being given awei^t of one.
The distribution of Ihese scores, idilch may be noted in Table 9
Indicates that the scores of boys in Ihe lower group tend to be scatter¬
ed throughout the score range with two boys receiving scores as hi^ as
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TABIE 8




Upper Lower Upper Lower Upper Lower
3.80-3.99 0 1 0 0 0 1
3.60-3.79 1 0 0 0 1 0
3.10-3.59 0 0 0 0 0 0
3.20-3.39 0 0 0 0 0 0
3.00-3.19 1 0 0 0 1 0
2.80-2.99 0 1 0 0 0 1
2.60-2.79 2 0 2 1 U 1
2.UO-2.59 0 1 k 0 U 1
2.20-2.39 0 0 2 0 2 0
2.00-2.19 2 0 6 1 8 1
1.80-1.99 2 1 2 0 U 1
1,60-1.79 0 0 0 1 0 1
l.UO-1.59 1 2 0 5 1 7
1.20-1.39 0 1 0 1 0 2
1.00-1.19 0 1 0 1 0 2
.80- .99 0 U 0 0 0 u






























10, idiich shows that other students in &e sample perceived these boys as
being highly aggressive*
TABLE 9
AGGRESSION SCORES OF UPPER AND LOWER GROUPS ON
THE SOCIOMETRIC DEVICE
Boys Girls Total
Scores Upper Lower Upper Lower Upper Lower
10 0 2 0 2 0 h
9 0 0 0 2 0 2
8 0 0 1 0 1 0
7 0 0 1 0 1 0
6 0 2 1 0 1 2
5 0 0 3 2 3 2
k 0 2 0 0 0 2
3 2 0 0 0 2 0
2 2 0 2 2 k 2
1 3 h 3 h 6 8
0 2 2 $ 1 7 3
Total 9 12 16 13 2$ 25
Mean 1.U 3.8 3.0 U.3 2.5 U.2
Within the upper group, the scores for these boys are concentrated
near the bottom of the score range which Indicate that these boys were
not mentioned as often on the aggressive items. This is evidenced by
the lower mean of l.U for the upper boys ^rtille the mean of 3.8 for the
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lower group boys indicates a higher amount of aggression.
Girls iji the lower group had a tendency to make hi^er scores on
the aggression items as did the boys in the lower group. The mean for
the lower group girls of U»3 indicates that according to the other mem¬
bers in the sanple g:*oups, they were more aggressive than the girls in
the upper group where the mean was 3«0»
When the sexes were combined in the groups, it was found that the
mean of scores for the upper group was 1.7 less than that of the lower
group.
In order to measure the teachers* perceptions of aggressive be¬
havior among students in the sample groups, each homeroom teadier was
asked to complete a behavior check-list. This check-list was designed
to extract opinions on similar items which were asked of the students on
the sociometric device.
In completing this forced-choice instrument, each teacher was
asked to check one itmn out of groups of three, which was "most like"
the student and another item from that group which was "least like" the
student. Consequently, each "most like" item contributed a weight of
one to each student's score on a particular variable, while the "least
like" items subtracted one from each score on that variable. As was
true in the sociometric device, this check-list contained leadership,
withdrawal, and aggressive items.
As may be seen in Table 10, it became necessary to measure the
degree to which one student differed from another on the aggression
variable? hence, some of the scores are minus, which indicates the
degree to which the student scored away from the aggressive items and
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the plus score indicates the amount of aggressiveness present in the
student's score.
It is apparent that teachers see ihe students in the lower group
as being slightl7 more aggressive than students in the upper group al¬
though the difference is not great. More difference is apparent when the
bo7S of both groups were centred. It is also evident that teachers see
less difference on the basis of aggression than the students themselves
see.
A "t" test which was computed on the total scores derived from the
sociometric device and the check-list proved ihat the difference between
these two groups on the basis of aggression was not significant. There
was, however, more of a trend toward aggression in the lower group than
in the upper group. Students in the lower group were reported by class¬
mates and by teachers to be more ci*uel to other children, more prone to
fight and quarrel, and more likely to break the rules of the school as
well as rules of the game. With a few exceptions, students in the lower
group were chosen on the basis of leadership by other students in the
lower group. It was noted that students in the upper group were named
more often by students in both groups as possessing leadership ability.
Tables 11 and 12 are produced in this study in oxxler to summarize
and re-emphasize the difference or the lack of difference between the
upper and lower groups on the basis of the achievement and aggression
variables. The writer further wishes to call attention to the size of
the "t" ratio on the grade point average variable for the upper and
lower boys. While the table value of significance is 2.78, it is to be
noted that the calculated value of 6.U indicates that there is an ex-
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TABLE 10
AGGRESSION SCORES OF THE UPPER AND LOWER GROUPS
ON ms BEHAVIOR CHECK-LIST
Boys Girls Total
Scores Upper Lower Upper Lower Upper Lower
9 0 1 0 0 0 1
8 0 1 0 1 0 2
7 0 0 2 1 2 1
6 0 0 2 0 2 0
5 2 2 1 1 3 3
U 2 0 0 0 2 0
3 0 2 2 2 2 U
2 0 0 0 0 0 0
1 3 0 0 3 3 3
0 0 2 3 3 3 5
-1 1 1 3 0 1
-2 0 2 2 2 2 U
-3 0 1 1 0 1 1
-u 0 0 0 0 0 0
-5 0 0 0 0 0 0
-6 0 0 0 0 0 0
-7 0 0 0 0 0 0
-8 0 0 0 0 0 0
-9 1 0 0 0 1 0
Total 9 12 16 13 25 25
Mean 1.2 2.6 1.9 2.1 1.8 2.2
3U
tremely large amount of difference between these two groups of bo7s on
this variable. The same trend is evident liien the upper girls and lower
girls are con^red as well as when the combined groups are compared.
It is also Interesting to note in Table 12 that while the calcu-
t
lated “t" value of 1.7 for upper boys on the reading variable was less
than the table value of 2.78, the "t" value for upper girls on this
variable was U.?* and thereby sufficient enough to make a significant
difference of 3,8,between the two groups as a whole.
TABLE 11
TESTS OF SIGNIFICANCE OF DIFFERENCES IN SCHOOL ACHIEVEMENT AND AGGRESSION EDR






Between the Means nt"
Upper-Reading 260.2
Lower-Reading 2U5.6 IU.6 3.8 3.8*
Upper-Math 2U8.U
Lower-Math 2U6.6 1.8 2.9 .62**
Grade Point
Upper-Average 2.3 .9 .18 5.0*
Lower-Average l.U
Upper-Aggression 1.8
Lower-Aggression 2.2 *u .3 1.3**
«Slgnlfleant at the .01 level of confidence
4(^Not significant at the .01 or .05 levels of confidence.
TABIE 12
TESTS OF SIGNIFICANCE OF DIFFERENCES IN SCHOOL ACHIEVEMEHT FOR BOYS AND GIRLS IN THE
UPPER GROUP AND THE LOWER GROUP
Standard Error
Difference Between of Difference
Variable Mean the Means Between the Means
Reading
255.9Upper Boys
Lower Boys 2b3.7 12.2 7.U 1.7«*
Upper Girls 262.3 U.5*Lower Girls 2U7.U IU.9 3.3
Mathematics
Upper Boys 2hS.O
U.3 .UOJHtLower Boys 2ii3.3 1.7
Upper Girls 250.3 .66wt-Lwer Girls 2U7.U 2.9 U.U
Grade Point Average
2.6Upper Boys 6.U*Lower Boys 1.6 1.0 .11
Upper Girls 2.3
.18 5.0»Lower Girls l.U .9
*Signifleant at the .01 level of confidence
*^<•Not significant at the ,01 or ,05 levels of confidence
CHAPTER III
SUMMARY AND CONCLUSIONS
Introduction.—Many assertions have been made concerning the prob¬
able effects of socio-ecraiomic status on the school behavior of school
children. Paramount among these is the assun5)tion that children from
lower socio-economic environments perform differently in school from
their more affluent peers. High school achievement may be said to be
closely related to a composite of family background, intelligence, and
personal-social adjustment. Therefore, the intention of this study was
to determine the difference in school performance between two groups of
students of different socio-economic status.
This chapter is intended to summarize the study with reference to
the problem, methodology, and related literature, as well as to bring
into focus the findings, conclusions, implications, and recommendations
which have been derived therefrom.
Problem and methodology.—The problem involved in this study was
to ascertain the manner in which students with low scores on a standard¬
ized scale of socio-economic status, differed from students with higher
scores. The variables upon which the two groups were compared were
achievement in reading and mathematics, academic grade point averages,
and evidences of aggressive behavior.
In order to accomplish the purposes set forth in the study, the
descriptive survey method of research was anployed. After a review of
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literature pertinent to this study, it was necessary to stratify the
ninth grade population of the school involved in the study. To this
end, the American Home Scale was administered to 132 ninth grade stu¬
dents, The sair5)le groups were based \ipon the highest and lowest scores
obtained by the ninth grade population on this scale. Twenty-five stu¬
dents t^o earned the lowest scores were assigned to the lower group and
the -twenty-five s-tudents i^o earned -Wie highest scores were assigned to
-the upper group. The two groups were then compared on -the basis of
reading and ma-theraatics scores on the Sequential Tests of Educational
Progress. A sociometric instrument was adninis-tered to all students in
bo-th groups, S-fcudents were asked to name all of the students in the
sample -who best fitted certain descriptions. Al-though items on this
measure were geared toward leadership, -withdrawal, and aggression, -the
scores on -the aggression scale are of primary interest in this study.
This instrument consisted of twenty i-bems, wi-th each item being given a
weight of one. The scores derived from this sociometric de-vice by each
group were then compared.
In order to measure -the -teachers' perceptions of aggressive be-
havior among students in the sairple groups, each homeroom teacher was
asked to comple-te a beha-Tior check-list, Tliis check-list was designed
to extract opinions on items similar to -those asked of the students on
the sociometric instrument. In this forced choice instrument, each
teacher was asked -to check one item out of groups of -three, which was
"most like" the student and another item from -that group which was
"least like" the student. Consequently, each "most like" item contri¬
buted a wei^t of one to each student's score on a particular variable.
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while the "least like" items subtracted one from each score on that
variable. As was true in the device which the students completed, the
check-list contained items designed to elicit responses about leader¬
ship, withdrawal, and aggressive behaviors. The scores from this check¬
list were compared.
The statistical technique of Fisher's "t” test was used to analyze
for significant differences among students in the groups with respect
to a given characteristic when the groups were classified into cate¬
gories .
Summary of related literature.—Through the years it has been
assumed by many that certain basic skills such as the attainment of
verbal concepts, reading comprehension, and arithmetic reaisoning are
the products of an inherent quality possessed by some and lacking in
others. With this thought, many times the individual's interaction or
the lack of interaction with his environment has not been taken into
consideration. Many "deprived" or "disadvantaged" children have also
been labeled as dull and hostile without consiideration of the possibility
that their economic status may not have provided the exposure to many of
the artifacts by which we measure intelligence and achievement.
There is, however, a growing body of research focusing on such
factors as the iit^jact of the environment on school achievement with
varying indiAridual characteristics. There are a few studies touching
on selected aspects of the cognitively deprived child. The writer
found, however, that very few studies had been done on the relationship
of aggression to school behavior.
The literature related to this problem may be categorized into
three sections; (l) social class and environment, (2) achievement in
school, and (3) aggressive behavior in school.
Social class and environment.—Stratification in this country is
real. Warner, Meeker, and Eells have acknowledged the presaice of at
least three major groups operating in this country. As many as six
classes may be operating in some parts of the country. These authors
have labeled these groups as upper-upper, lower-upper, upper-middle,
lower-middle, upper-lower, and lower-lower.^
Louis Kaplan has described the middle class as those persons who
are concerned with appearances and what other people think of them.
They participate in ccanraunity affairs through churches, Parent-Teacher
Associations, and other “61vie organizations. This class is further
described as cOTiposed of white-collar workers, highly skilled craftsmen,
small businessmen, professional and managerial people, and others whose
income is derived ftom salary, fees, or profits. This middle class cul¬
ture is said to be the "great American public" toward which sales cam¬
paigns, movies, television, and other media of communication are direct¬
ed.^
Suzanne Keller describes the world of the lower class as noisy,
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disorganized, and over-crowded.''^ According to Esther Milner, there is
little interaction of children with adults in the lower-class family.
The lack of intellectually stimulating interactions with the family,
according to her study, causes a profound initial handicap in scholastic
competition with middle-class children.^
Earner, Meeker, and Eells, op. cit., p. 1$.
2
Kaplan, op. cit., p. 197.
3
Keller, op. cit., p. 832
^Milner, op. cit., p. 95*
ill
Achievement in school.—Bernard Rosen examined the notion that
social classes in American society are characterized by dissimilar con¬
cerns with achievement. The study suggests that the incidence of achieve¬
ment motivation and value orientation is greater among middle-class per¬
sons than among those in the lower class. In order to determine if social
strata are dissimilar with respect to the factors previously mentioned^
Rosen examined the incidence of the two factors among a group of randomly
selected male adolescents stratified by social class.
Rosen's findings support the belief that social strata differ from
one another in the degree to which the achievement motive is character¬
istic of their members. The middle-class boys scored higher in achieve¬
ment motivation, and they made higher value scores as well.^
A study which was done by Martin Deutsch shows that children ^om
lower socio-economic backgrounds rely on shorter sentences in their
speech than do their middle-class peers. He found that the vocabulary
of the lower-class child is more limited than that of the upper-class
child.2
Frank Riessman argues that lower-class children are quite verbal
out of school. He further states that these children can be highly
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articulate in conversation with friends, or in role playing.
Vera John examined patterns of linguistic and cognitive behavior
in a sample of 69 first grade and 10^ fifth grade Negro children of
varying social classes. The results of the tests of statistical signi¬
ficance (analysis of variance) found no difference in linguistic and
1 Rosen, op. cit., p. 201;.
2
Deutsch, op. cit., p. 77.
^ %iessman, ©The Culturally Deprived Child: A New View," op. cit..
^2
cognitive behavior at the first grade level. However, these behaviors
differed significantly between the groups at the fifth grade level.
John concluded that although similar linguistic and cognitive trends
exist at the first grade level, the emergence of significant group
differences at the fifth grade level may reflect stable patterns of
language-conceptual behaviors in the middle-class children.^
Schultz also found achievement relating to number of parents,
number of siblings, and parental education level—all in the expected
direction.^
Aggressive behavior in school.—Radatively few studies with re¬
gard to aggression and social status have been done. However, Having-
hurst and others, studied the good and poor social and emotional adjust¬
ment of boys and girls in the sixth and seventh grades in an effort to
show how adjustment is related to other characteristics of these child¬
ren. Several aspects of adjustment were measured, one of which was ag-
gression.
Good and poor personal-social adjustment trends were measured by
the use of two instruments: a sociometric device and a questionnaire
which was coit^ileted by the teachers of these students. In reporting
the aggression scores derived from these instruments, these authors
stated that aggressive and withdrawn maladjustments were lower in the
middle-class children than in the lower-class children. When these
children were given the California Test of Personality, a self-report
inventory, the results showed that those who were identified by their
peers and teachers as being aggressive also tended to see themselves
^John, op. cit., p.
^Schultz, op. cit., p. 265.
h3
as maladjusted.
The authors concluded that personal and social adjustment takes
its place beside socio-econcsnic status and intellectual ability as
probably predictive of success or failure in school.
A further conclusion was that social and personal maladjustment
is closely related to dropping out of school, and to underachievement
in school. There was also evidence that aggression in childhood and
early adolescence is closely related to maladjustment at work, in
marriage, in college, and to delinquency.^
■Whatever the importance present and future studies may show, the
studies which have been cited reveal that there seems to be a difference
between the achievement of students in higher socio-economic status and
those in the lower stratum.
Summary of findings.—This study was designed to achieve the pur¬
poses as stated under the caption "Purposes of the study." To obtain
the information used in this study, the instruments -(diich are specified
under the topic, "Subjects and materials" were used.
A summary of the 'basic findings, resulting fi*om the collection
and analization of the data, is presented below:
1. The scores on the American Home Scale which were earned
by the sample groups ranged from \x2 to 13. The range of
scores in the Icwer group was from 13 to 20j the range of
scores in the upper group was from 31 to U2.
2. The mean age of students in the lower group was l5.lt, while
the mean age of students in the upper group was lit.Itj the
mean age of the combined groups was lit.9.
3. The national average on the reading portion of the STEP is
280.Oj the mean of the upper group is 260.2, and for the
lower group it is 2lt5.6.
U. With reference to the mathematics portion of the STEP, the
mean for the lower groiqp is the mean for the upper
group is 2U8.Uj the national average is 260.0.
5. The mean for mathematics among girls in the upper group is
250.3> while the mean for boys in the same group is 2h$>0,
Within the lower group, the mean for girls is 2h7.h and the
mean for boys is 2k3-3»
6. The average grade point average for students in the upper
group is 2.3, while the average grade point average for
students in the lower group is 1.6.
7. Students in the lower group were named more often by
classmates and teachers as being aggressive.
8. More students in the upper group were named as possessing
leadership ability.
9. Generally, students fl*ojn the lower group were chosen on
the basis of leadership ability only by other members of
the lower group.
Conclusions.—On the basis of the findings and within the limits
of this study, the following conclusions were drawn:
1. The social classes aboye the lower-middle social class
are not represented in this study. Students in the
lower group are in a social class which may be equated
to the lower-lower group, while students in the upper
group are in a class \diich may be equated to the lower.-
middle social class.
2. Students in the lower group tend to be older than students
in the upper group. This difference is significant at the
.05 level of confidence.
3. With regard to reading, there is a significant difference
between the upper group and the lower group. Within the
groups, however, there is not a significant difference
between the sexes.
U. There was not a significant difference between the groups
on the mathematics variable, nor was the difference between
boys and girls within the groups significant.
5. The grade point averages of students in the upper group
was higher than the grade point averages of students in
the lower group. There was a significant difference
relative to grade point average between the upper group
and the lower group.
6. According to the perceptions of students and teachers,
there was more of a trend toward aggression in the
lower group, where the older boys tended to be most
aggressive. However, the ”t” test proved that on the
aggression variable, there is not a significant dif--
ference between the upper group and the lower group,
at the .01 or the .05 levels of confidence.
Implications.—The findings and conclusions of this study provided
information from which the following implications were derived:
1. The fact that the upper social class was not represented
in the sample used for this study implies that whatever
differences found would probably be more marked if the
lower class is con^ared to the upper class.
2. The lower social group suffers from educational retarda¬
tion to a greater extent than does the higher social
group.
3. There is a need for more intellectual stimulation in
the homes of students in the lower class.
Recommendations.—The following recommendations are made for
schools with similar populations based on the findings and conclusions
of this stu<^y:
1. That society direct efforts toward improving the home
environments of school children who experience difficulties
in school achievement.
2. That special classes, with parents inciided, be provided
which will permit interaction between parents and teachers
with the hope that a better understanding of the problems
of disadvantaged youth will result.
3. That culturally disadvantaged homes be studied in an
atten^jt to identify and evaluate interpersonal relations
vdiich contribute to the development of habits and attitudes
which will facilitate learning in school.
APPENDIX
THE AMERICAN HOME SCALE
Culturol’AesthetiC'Economic
W. A. Kerr Edited by H. H. Remmers
No I n 111 IV Total Raw S.
Student Information
Name Age BOY GIRL
1 pnnt la«i name fin« > * et*ofrte one >
School Grade Street Address
How marty children are there in your family including yourself?
Full name of parent or guardian Teacher
DIRECTIONS; You are to answer the following questions about your home. Answers which you make will
not influence your standing in any class or course. Be accurate. You are to answer each question by encircling
the true answer:
Example;
1. Is there a school within 10 miles of your home? NO
2. How many kitchens are there in your home? 3, 4
SECTION I
1. Is there a fireplace in your home? YES NO
2. Do either of your parents belong to a Parent-Teachers organization? YES NO
3. Do either of your parents play badminton, tennis, ping-pong, or golf? YES NO
4. About how many adult-age (NOT children’s) books are there in your home? (Each little 2-she)f
section of shelving pictured below is 3-feet wide—about width of door to a room—and holds SO
books.)
A. Do you have between 1 and 50 adult (not children’s) books in your home? YES NO
B. Do you have between 50 and 200 adult (not children's) books in your home? YES NO
C. Do you have between 200 and 400 adult (not children’s) books in your home? YES NO
D. Do you have more than 400 adult (not children’s) books in your home?
Copyrtghl. 1942 by Puroue Research Foundtlion Publiih«d by T*sl Service Division
YES NO
PS YCHOMETRIC AFFILIATES, Box 1625, Chicago 90
REVISED 1957
Morch ?,
5. Doe» y<mr fnnily have • typewriter? YES NO
6. Do you have t telephone in your, home? YES NO
7. How many children’s hooka are there in your home?
A. Do you h«v« between 1 end 10 children’s books in your home?..*. Y£S NO
Lienwiiml
B. Do you have between U and 25 children’s books in your home? YES NO
|kMnlsmisj[HtiiliinhMtBinnBifli
C. Do you have between 26 and 75 children's books in your home? YES NO
|imillllkH|flrT^^
D. Do you have more than 75 children’s books in your home? YES NOB.Are any of these magazines re^larly taken in your home? Which ones? Place a ( V) check mark before
each magazine regularly taken in your home:
—, Am»*lng Storie* — t Ladies’ Home Journal 4_ School and Society
American Home , Life Scientific American
■ American Magazine 1 Look , Scientifle Monthly
1— American Mercury 1 McCall’. , Screenlsnd
1 Affcy , uad Silver Screen




Better H<Nnes 4 Gardens) Nation , Tan
,— Bualiwss n««k National Geographic Thrilling Adventures
—> Christian Hsrald L.. New Republic ^ Thrilling Detective
1— Consuasr Rsports f— ■ New Yorker
.— The Reporter
1 Patfsst i— Newswe^
Today's Health
Cosmopolitan , Offlelal Dataetlva 1 Town and Country
Current History Outdoor laife , TV Oulde
Esquire Parent's Magazine , True Confenion.
1 Fam Coivnal -_J Photoplay True Rmnances
_j Field and Stream —^ Physical Culture , True Story
Forhina ~j Popular Solaneo , Travel
, Forbea 1 Popular Mechanic. Theatre Arts Monthly H
__i Good HouMkMpinc - Ranch Romances L— Time
Harpar’i Reader’s Digest ,— tJ.S.News and ’.Toild Report
Harper’s Bazaar —, Aaal :fa8tam Storlas __ Vogue




L.. Saturday Review of Literature
, Tankee
9.DID YOUR FATHER:
A. Ever attend school? VES NO
B. Enter high school? YES NO
C Finish high school? YES NO
D. Enter college? YES NO
E. Finish college? YES NO
10. DID YOUR MOTHER;
A. Ever attend school? YES NO
B. Enter high school? - YES NO
C. Finish high school? YES NO
D. Enter college? YES NO
E. Finish college? YES NO
11. Does your family employ any hired help such as a cook, maid, or butlbr? VES NO
12. Do either of your parents belong to a professional or scientific society such as medical, law. dental,
banker's, or business association? YES NO
0, 1, 2. X 4, 5. 6. 713. To how many daily newspapers does your family subscribe?.
SECTION II
14. Are there any trees in front of your home? YES NO
15. Is there a bird-house, bird-bath, trellis, fountain, or rock garden in your yard or on your lawn? YES NO
16. Are there any flowers or shrubs in front of your home? YES NO
17. Does your family own (not rent) the home in which you live? * YES NO
IS. Are potted flowers kept in your home during the winter? YES NO
19. Does your family keep a book or album of family photographs? YES NO
20. Does your family own a camera or movie camera? YES NO
21. Does your home have a special recreational room (for table tennis, etc.)? YES NO
22. Does your home have a screened sleeping porch? YES NO
SECTION III
DO YOU HAVE IN YOUR HOME:
23. A bathtub? - YES NO
24. Vacuum cleaner? YES NO
25. Electric or gas refrigerator? — '-YES. NO
26. Washing machine? (Answer "YES’’if your family sends its laundry outside the home to be done).. YES NO
27. Central heating system? (furnace heat) YES NO
28. Do you work part-time outside your home in order to help support yourself or your parents? YES NO
29. Does your family have an automobile? YES NO
30. Does your mother work away from home as a cook, waitress, maid, cleaning woman, factory or
mill employee? YES NO
31. Are your father and your mother both still alive and living together in your home? YES NO
32. Do either of your parents belong to a trade or labor union such as Carpenter’s Union. Plumber's
Union, CIO, American Federation of Labor, United MineWorkers. Ladies’ Garment Workers, etc.? YES NO
33. Has it ever become necessary for your family to accept rehef or emergency work frmn the gov¬
ernment? YES NO
34. What is your father’s usual occupation? WRITE OUT exactly what he does for a living, such as
farmer, tool-maker, die-maker, paperhanger. truck driver, grocery clerk, C PA, bakery-oven attend¬
ant, carpenter, etc.35.In which of the following occupational groups do you think your father (or guardian) should be
ctassifled?
A. Unskilled labor YES NO
B. Semi-skilled labor YES NO
C. Skilled labor YES NO
D. Busmess and managerial . VES NO



















Has your fathei b»en a tnembcr of at^y study, art. ser\ice. or political club such as Chamber of
Commerce. Kotar\’ Jacksonian Club, Lincoln Club, etc.? YES NO
Has your father been h memfjer t)f any social or fraternal club such as Masons. Elks, or card, dance,
country, or sports club' YES NO
Has your mother been j member of any study, art. ci\ u, or political club such as League of Women
Voters. WCTl.1 DAR. Lincoln Club. Jeffersonian Club, etc ? YES NO
Has your mother been a member of any social or fraternal club such as Eastern Star, Rebecca, card,
dance, country, sewing, or Women’s club? YES NO
Have you ever paid money to belong to any organization such as Boy or Girl Scouts. Boys' Club,
4-H. Hi-Y, VMCA. YWCA, etc.-' YES NO
Do either of your parents play a band, orchestra, or other recognized musical instrument? YES NO
Have you had paid lessons in dancing, dramatics, expression, elocution, art, or music outside of
school? YES NO
Is there a piano m your home? YES NO
Does your family leave the city every year for a vacation? YES NO
Have one or more of the following magazines regularly been taken in your home—Wee Wisdom.
Child Life, Childrens Activities. Children’s Playmate. Boy’s Life, American Childhood, American
Girl, Calll.-Tg All Girl.'?,Children'£ Digest, World Week, Highlights for
Children, Humpty Durapty's Magazine,Ideals, YES NO
Does your home have more than one bathroom? YES NO
Does your home have hot and cold shower? YES NO
Does your family have a boat? . . YES NO
How many rooms are there in your home? (encircle number)
How many persons live in your home? (encircle number)
1. 2. 3, 4, 5, 6. 7. 8. 9. 10, 11
1. 2. 3, 4, 5. 6. 7, 8. 9. 10. 11
n
PS^'C^iOMETRIC AFFILIATES
Hnx 1625 Cliicago 90 Illinois
— The End of Test —
Domo 49
1 2 3 4 3 6 7 8 9 10 11
1 2 3 4 4 4 4 4 4 4 4 4
2 1 2 3 3 4 4 4 4 4 4 4
3 1 2 2 2 3 3 3 4 4 4 4
4 0 1 2 2 2 3 3 3 3 4 4
5
o
0 1 2 2 2 2 2 3 3 3 3
6 0 1 2 2 2 2 2 3 2 3
i 7 0 1 2 2 2 2 2 2 2 3
^ 8 0 0 1 2 2 2 2 2 2 2
9 0 0 1 2 2 2 2 2 2 2
10 0 0 1 1 2 2 2 2 2 2
11 0 0 1 1 2 2 2 2 2 2
U7
DIRECTIONS: In each of the sets of descriptive statements below, pick
out two statements, (l) Pick out that statement which you find fits
the child most aptly—the one which the child is most like. Place the
alphabet precedii^ this statement in -liie appropriate space below. Then
(2) pick out the statemerib which ihe child is least like. Place liie
letter preceding this statement in the appropriate space. Do not be
concerned if the statement does not apply exactly, and do not dwell




A. Tries to bully and dominate other students
B. Sees valuable things in suggestions made by others
C. Is hard to get to know
Most like
Least like
A. Makes practical, sensible plans




3. A. Easily excited and inqpulsive
B. His presence or absence is not noticed by other diildren
C. Figures things out for himself
Most like
Least like
U* A. Seems anxious and fearful
B. Frequently gets into ^ghts
C. Helps to make and enforce rules
Most like_
Least like
A. Other children are eager to be near him
B. Is easily confused
C. Other children find it hard to get along with him
Most like
Least like
6. A. Is cruel to other diildren
B* Is a natural leader
C. Is extremely quiet and passive
Most like_
Least like
7* A. Disturbances are caused by him
B. Lacks confidence in himself





• A* Likes responsibility




9. A. Likes to have his way
B. Is self-confident
C. Sensitive 9 touchy, hurt criticism
Most like_
Least like
10* A. Frequently complains
B. Is shy




DIRECTIONS: Here are some descriptions of different kinds of boys and
girls. Read each description and ask yourself: "Which of the boys and
girls listed on the attached sheet are like this?" Then write the
names of -these boys and girls on -the lines which have been provided.
Do not write your own name under any of the ques-tion.
1. ^always have
(has) ideas for games and o-ther interesting things to do in school.
2. ■ quarrel(s)
and get(s} mad easily.
3. When absent from school is
(are) not missed by o-ther students.
U. break(s)
rules of -the school.
5. Rather than to play hard,
usually stayCs) out of -the game.
6. ■ ^is (are)
leaders in several -things.
7. is (are)
cniel -to other children.
8. is (are)
timid and afraid to take chances.
9. - ^conplain(s)
alout -things.
10. In School^ ^is
(are) too shy to make friends easily.
U. always
has (have) Ideas for games and o-ther Interesting -things -bo do
out of school.
12. break(s)
rules of -the game.
13. ^want(s)
to have his (-their) own wqy.
lU. Nothing seems to make
happy.
50
15. Out of school.
16.
Is (are) too shy to make friends.
In school seem(s)
to understand things most easily.
17. see(s)
«GOH
valuable things in suggestions made by other.
is (are)
the student(s) who always vork(s) for the good of their class^
or playmates.
19. Out of school. seem(8)
to understand things most easily.
20. It is hard to get to know
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